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and functional relationship to the principal social concerns of the society—economic as
well as political and administrative.
This point is still further borne out by a study of the occupations of the fathers
of about 500 individuals who identified themselves as scribes around 2000 B.C.
The fathers of the scribes, that is, of the school graduates, were governors,
"city fathers," ambassadors, temple administrators, military officers, sea cap-
tains, high tax officials, priests of various sorts, managers, supervisors, foremen,
scribes, archivists, and accountants-in short, all the wealthier citizens of an
urban community. Only one single woman is listed as a scribe in these docu-
ments, and the likelihood is, therefore, that the student body of the Sumerian
school consisted of males only.24
In short, the edubbas gave a literate education and training to those persons who were
required to plan, manage, and administer the affairs of a civilized society based upon a
large-scale polity, an urban way of life, and extensive social and economic differentia-
tion.
All in all, the florescent period of Mesopotamian education was marked by a
great stream of intellectual continuity and literary assimilation. Each age and each
people reworked the received tradition to accord with its own characteristics. And the
schools apparently responded to outsiders with considerable effectiveness, helping to
acculturate the aliens and the strangers who kept coming from the surrounding
regions, coming either to conquer and settle, or to trade and return home, or to learn
and be taught. In general, Mesopotamia gave more than it received during this period,
and its educational system was one of the principal instrumentalities. When it began to
lose the power to influence others, to teach them its accumulated knowledge, to share
its intellectual treasure, and to adapt itself to the needs of others, its creativity as a
civilized core area began to weaken. A deadening formalistic education was one of the
signs of decline.
Congealing and Dispersion (1500 B.C.-500 B.C.)
During the last third of Mesopotamia's three thousand years of life as a distinctive
civilization two major trends marked the history of education, each denoted by a
different meaning of the term dispersion.
In the first sense of dispersion, the Sumerian-Akkadian-Babylonian tradition of
scribal education was diffused or disseminated through much of the Middle East, far
beyond the confines of the Tigris-Euphrates Valley. The principal political carrier of
the Mesopotamian educational tradition was the Assyrian Empire which at its height
included most of Western Asia from Iran to the Mediterranean and Egypt. Further-
more, the Hittites who dominated Anatolia for several centuries and the sea peoples of
the Levant who traversed the Mediterranean Sea were also affected by the Meso-
potamian cultural and educational tradition. Altogether the new cosmopolitan form of
civilization that was emerging in the Middle East rested in large part upon organized
* Ibid., pp. 231-232.

